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Quality Assurance Review

The review team, comprising of host school leaders and visiting reviewers agree
that evidence indicates these areas are evaluated as follows:

School Improvement Strategies Outstanding
Outcomes for Pupils Outstanding

Quality of Teaching, Learning and Outstanding

Assessment

Area of Excellence Not submitted for this review
Previously accredited valid Areas of Pupil Premium expenditure and impact
Excellence 02/03/2016

Overall Estimate Outstanding

Please note that a Challenge Partners Quality Assurance Review is not equivalent
to an Ofsted inspection, and agreed estimates from the review are not equivalent to
Ofsted judgements.
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1. Information about the school

The school is much larger than the average secondary school and serves a
diverse community where 98% of pupils are from minority ethnic groups. The
school is heavily over-subscribed.

Over half of pupils have a first language identified as other than English. The
largest group is of Indian heritage.

The academy population is drawn from a wide range of backgrounds with a higher
than national deprivation indicator.

The proportion of disadvantaged pupils is below the national average.

The number of pupils who have special educational needs and/or disabilities
(SEND) is well below the national average.

The school is the founder member of the Chrysalis Multi-Academy Trust, the other
member being Sudbury Primary School.

2.1 School Improvement Strategies - Follow up from previous review

Following the previous review, the school has specifically focussed on
accelerating pupil progress in Key Stage 3. GCSE preparation begins in Year 7
and pupils’ progress is analysed with as much rigour in Key Stage 3 as in Key
Stages 4 and 5. Middle leaders are responsible for inputting regular performance
data and acting upon it. The termly progress checks are used to review and
redefine departmental development plans. As a result of these actions, the vast
majority of current Key Stage 3 pupils are on track to meet their very challenging
targets.

At the time of the last review, the school was using the areas for improvement
from their recent Ofsted report to determine their improvement priorities. Since
then, the Academy Improvement Plan (AIP) has focussed much more heavily on
actions arising from school leaders’ own detailed analysis of the school’s needs.
Consequently, the school has sustained and built upon its already impressive
record.

2.2 School Improvement Strategies - What went well

e The school has a very clear sense of identity and direction as a result of strong

leadership at all levels. Members of the senior leadership team are highly skilled
and talented and have clear roles and responsibilities. There is a tangible sense
of energy, drive and ambition which pervades the school.

Leaders invest heavily in their staff and have developed a clear strategy to recruit
high quality candidates, train them and retain them. As a result, staffing is very
stable with many teachers having been promoted internally. Staff very much value
the opportunities to develop their practice and the ‘praise on postcards’ they
receive from pupils are testament to the respect pupils have for them.
Consequently, staff morale is high. This positive culture has led to the school
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achieving excellent results over time, which continue to improve.

The school’s systems for tracking and monitoring pupils’ progress are forensic,
transparent and extremely effective. Heads of department play a leading role in
driving improvements forward and are held rigorously to account. Despite the
school’s ongoing success, all staff are constantly seeking ways to make further
gains. Senior staff are not afraid to tackle areas that are not performing as well as
they might.

A continual focus on teaching and learning lies at the heart of the school’s
philosophy. The Teaching and Learning team is highly effective in providing
support, resources and new ideas to enable teachers to maximise their skills. The
impact can clearly be seen in the very high-quality teaching reviewers saw in all
lessons visited.

The school knows itself well and self-evaluation is thorough and honest. The AIP
focuses on the things that will be most effective in moving the school forward and
department development plans are extremely detailed and constantly reviewed.
The school frequently reviews and develops its curriculum in the face of national
and local imperatives, while ensuring that it offers all pupils the chance to excel.
For example, from September 2018, pupils in Key Stage 3 will have the
opportunity to study Spanish, while Post 16 learners will benefit from a wider
range of vocational courses to better suit their needs.

The school works closely with a local primary school as part of the multi-academy
trust. Staff from CHSA regularly support their primary school colleagues, thereby
gaining valuable professional development.

Leaders recognise the benefits of working with other colleagues in local schools
and are rightly proud of being a beacon of good practice. Increasingly, staff are
sharing their expertise with other schools in the Challenge Partners network. As a
result, teachers are further developing their knowledge and skills which is having
a positive effect on pupils’ learning and progress.

2.3School Improvement Strategies - Even better if...

... the progress of disadvantaged pupils and of those in the ‘open’ element
subjects were as strong as the best in the school.

... the targets in the Academy Improvement Plan were adjusted more dynamically
throughout the year to respond to changing priorities.

3.1 Quality of Teaching, Learning and Assessment - Follow up from
previous review

e Since the last Challenge Partner review, school leaders have focussed on

developing probing questioning and allowing more time for pupils to develop their
answers. During the review, reviewers saw excellent examples of challenging
questioning across a range of subjects and year groups, which made pupils think
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hard. In addition, pupils were frequently given time to think about their answers
which resulted in better quality responses.

Leaders have worked relentlessly to develop greater consistency in the quality of
feedback to pupils. Pupils have been trained in how to respond to feedback and
they regularly use purple pens to demonstrate how they have redrafted and
corrected their work. Examples of best practice have been shared across
departments, resulting in embedded practice of the use of regular, meaningful
feedback to pupils.

3.2 Quality of Teaching, Learning and Assessment - What went well

The positive, disciplined climate for learning is the bedrock of the school’'s
success. The warm and respectful relationships between teachers and pupils and
between pupils themselves are testament to the hard work and team spirit of all
the staff who have developed an outstanding learning environment.

Pupils are highly motivated to succeed and therefore their behaviour in class is
exemplary. The school has developed a culture where it is ‘cool to try hard’ and,
as a result, pupils want and expect to be challenged. Pupils are ambitious for their
futures and aim for the very highest grades.

Teachers have excellent subject knowledge and are passionate about the
subjects they teach. They use their expert understanding of examination
requirements to prepare pupils very effectively for the rigours of both GCSE and A
level papers. Learning is assessed and monitored with great precision and
interventions are swiftly put in place to support pupils who are falling behind.
Lessons are characterised by embedded routines, high expectations and rapid
pupil progress. In the vast majority of lessons seen, teachers had planned work
for pupils that was challenging and matched to learners’ needs. There were many
examples of probing questioning which helped to deepen and embed knowledge,
skills and understanding.

Pupils are given challenging targets and are regularly assessed to ensure they
are making expected progress. Pupils could confidently tell reviewers their current
working level and, more importantly, what they needed to do to reach the next
level. Both pupils and staff are very conversant with the school-wide 9-1 grading
system.

Teachers give detailed and timely advice to pupils about how to improve their
work and pupils respond to this readily, using their purple pens. Consequently,
books show clear and sustained progress over time.

Pupils’ books are extremely well presented, showing the pride that pupils take in
their work. They use their books as a valuable revision tool and regularly take
notes independently in class to supplement the input from their teachers.

In the best examples seen, pupils were given the opportunities to take the lead in
their learning, working collaboratively to develop their ideas and solve problems.
This led to deeper learning and more rapid progress.

A constant and relentless drive on professional development is central to the
school’s continuing upward trajectory. For example, last year, all teachers used
action research methods to develop their practice, sharing their findings with their
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colleagues. Bespoke training is provided to meet the needs and aspirations of all
staff members, resulting in a highly skilled and ambitious workforce who relish the
opportunities they are offered to take on leadership roles.

3.3 Quality of Teaching, Learning and Assessment - Even better if...

... staff and pupils capitalised on the high level of pupil engagement to explore
opportunities for creativity and independence.

4. Outcomes for Pupils

e The vast majority of pupils enter the school with medium and high levels of
attainment. High quality teaching allows pupils to continue to attain highly and a
high proportion leave Claremont High School Academy with an impressive set of
GCSE and A level results.

e Pupils make well above average progress from their starting points at Key Stage
4. Overall, the Progress 8 measure for 2017 was +0.57, continuing the upward
trend over the last three years and placing the school in the top 10% of schools
nationally. Disadvantaged pupils’ progress in 2017 was well above average.

e Over three-quarters of pupils currently follow a curriculum which allows them to
achieve the English Baccalaureate (EBacc). In 2017, 44% of the cohort were
successful in achieving this award, which is over twice the national average.
School leaders are reviewing their EBacc policy to ensure that the right pupils are
entered, thereby aiming to increase the success rate further.

e Outcomes for English and mathematics have been consistently high over time
and both subjects improved their already impressive performance in 2017 to be in
the top 10% of schools nationally. 62% of the 2017 Year 11 cohort achieved
grade 5 and above in both English and mathematics as a result of high quality
teaching and rigorous examination preparation.

e The attainment of the large proportion of subjects was significantly above the
national average in 2017, continuing the trend of high attainment. Where there are
relative weaknesses, such as in modern foreign languages, food technology and
performing arts, these are being robustly addressed.

e Current school data shows that almost all pupils are on track to make at least
good, and more often better, progress from their starting points. The school’s
tracking and monitoring processes are extremely thorough and ensure that any
pupil’s underperformance is quickly picked up. A wide range of interventions is
swiftly put in place and regularly evaluated to make sure they are working.

e Students in the sixth form make above average progress. In 2017, the overall
progress score for the cohort was +0.15. Attainment is in line with the national
average. School leaders keep the curriculum under constant review and are
expanding the range of vocational courses to meet a higher proportion of
students’ needs.

e In general, girls perform better than boy at Key Stage 4, but the opposite is true at
Key Stage 5. To redress the balance, a range of strategies are in place such as



CHALLENGE

L

increased oracy opportunities for boys and extra examination technique input for
girls. As a result, the gaps between the performance of current pupils is
narrowing.

5. What additional support would the school like from the Challenge
Partners network, either locally or nationally?

School leaders would welcome external moderation possibly in psychology from another
Challenge Partner school.

This review will support the school’s continuing improvement. The main
findings will be shared within the school’s hub in order that it can inform
future activities.



