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Quality Assurance Review

The review team, comprising of host school leaders and one visiting lead reviewer agree
that evidence indicates these areas are evaluated as follows:

Leadership at all Levels

Quality of Provision and
Outcomes

AND

Quality of Provision and
Outcomes for disadvantaged
pupils and pupils with additional
needs

Area of Excellence 1

Area of Excellence 2

Previously accredited valid Areas
of Excellence

Overall Peer Evaluation Estimate

Leading
Leading

The Co-Curriculum
Accredited

PD/Coaching and Professional
Development at our school and across the
Hub

Accredited

Raising progress of disadvantaged pupils
through a whole school approach,
12/02/2020

A strategy for recruiting and retaining high
quality staff, 29/01/2019

Leading

The Quality Assurance Review estimates are not equivalent to Ofsted grades.
The QA Review uses a different framework to Ofsted and the review is

developmental not judgmental.
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1. Context and character of the school

Claremont High School Academy is larger than average secondary school. It
established the Chrysalis Multi-Academy Trust with Sudbury Primary School in 2017.
Claremont’s headteacher was appointed as executive headteacher of the trust in
2019. She is also the Challenge Partner Hub leader.

The school is oversubscribed. There are currently 1605 students on roll, including 255
in the sixth form. Claremont has earned a strong reputation for promoting music and
the performing arts over many years. 10% of places at the school are reserved for
students with musical ability.

The school community is a diverse, harmonious one. Just over half the students
speak a language other than English at home. Almost three-quarters of the population
is of Asian Indian origin, with the rest being largely of Black Caribbean and Black
African heritage. Trends continue to show a growing number of Eastern European
students. The number of disadvantaged students is broadly in line with national
averages.

Claremont’s aim is ‘to prepare students to reach their full potential’. Staff, students
and parents are fully committed to the school’s core values of ‘Excellence, Respect
Aspiration, Enjoyment and Perseverance’. In 2019, Claremont achieved the Inclusion
Quality Mark Centre of Excellence award.

2.1 Leadership at all Levels - What went well

e Claremont High'’s vision - ‘Lifelong Learning for Lifelong Achievement’ - is
reinforced by its values which are lived throughout the school. Staff constantly
strive to improve provision and outcomes.

e Governors are well informed through reports, training and link governor visits.
They offer strong support and valuable constructive criticism, such as in
simulating Oxbridge interviews or raising questions about narrowing the gaps.

e The skilled senior leadership team has developed robust quality assurance
systems that drive Claremont’s leading practices and underpin its excellent
ethos for learning. Teachers understand the interdependent responsibilities of
SLT members and how they are accountable to them. Inclusive, rigorous self-
evaluation accurately informs and empowers improvement priorities.

e Whilst planning is precise, leaders are also flexible and responsive to need.
The revised leadership structure of the sixth form, for example, is soon to be
completed with the appointment of new staff.

e Across the school, leaders continuously ‘horizon scan’ to spot and develop staff
talents through the school’s excellent continuous professional development and
succession management opportunities such as the ‘associate’ programme.
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e An early end of day for pupils on Mondays enables staff to share best practice -
scrutinising books, reviewing learning walks or completing formal appraisals.
Together these have a significant impact on the school’s on-going
improvement.

e Middle leaders are well informed and data focused. Regular meetings at all
levels identify students requiring appropriate interventions that are actioned
speedily. Middle leaders affirmed, ‘There is a real professional trust in us’ and
shared, ‘Teachers have ownership and buy-in as they feel listened to’.

e Leaders ensure that teaching has a high impact on learning and is continually
improving. Annual reviews of departments or aspects of the school and
external consultant visits, for example, lead to bespoke Action Plans that
secure improvement and accelerate developments where appropriate.

e The Personal, Social and Health Education and Relationships and Sex
Education programmes support students’ personal development well. Their
impact is evident in the mutually respectful relationships that are typical at the
school. A Diversity Board has been established to reinforce the school’s
inclusive approach and further promote equalities, especially concerning the
LGBTQ and disabled as protected characteristics.

e Provision extends well beyond the academic curriculum. High numbers of
students participate in the school’s rich extra curricula programme that enables
them to discover and develop their talents and interests with confidence.

e Matching Gatsby benchmarks, students benefit from a clear careers
programme from Year 7 that includes work experience and visits by local
employers who come into the school for National Careers Week. Using Unifrog,
students are helped through each stage in developing their career awareness,
from exploring their interests and recording their experiences to drafting
applications.

2.2 Leadership at all Levels - Even better if...

...leaders embedded the new leadership structure in the 6" form which is to be put
in place imminently in order to drive student recruitment and outcomes.

3.1 Quality of Provision and Outcomes - What went well

e The broad, ambitious curriculum gives all pupils, especially the most
disadvantaged and those with additional needs, the knowledge and cultural
capital they need to succeed in life. It is coherently planned to support students’
on-going learning and towards employment.

e Subject plans show clear sequencing of skills, knowledge and understanding.
For example, a well-structured unit on spreadsheets carefully focussed on
establishing Year 7’s students prior learning before developing calculation,
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modelling and formatting skills.

Good reading habits are emphasised as being critical to success from the
outset. Students are encouraged to read at home through reading logs, reading
challenges and library lessons. In form time, as seen in Year 10, a structured
programme of focussed, quiet reading is embedded into each session.

The school’s continuing professional development (CPD) and coaching
programme is exemplary. It ensures curriculum subjects are led by
experienced teachers who monitor and support planning rigorously. Teachers’
up to date knowledge and pedagogical skills have an exceptionally positive
impact on students’ learning. In a Year 13 business lesson, for example,
students could express content and also apply this to real world examples.
Relationships are mutually respectful, modelled by all adults. Student attitudes
and behaviour are excellent in all age groups, as seen in Year 7 food
technology and in Year 12 psychology.

Most teaching showed teachers’ passion for their subjects and commitment to
enabling students to achieve well. In Year 9 French and Year 10 English, for
example, students were highly engaged because teachers’ enthusiasm was
infectious and they constantly checked students’ understanding through well
targeted questioning, including in the target language in French.

Strong routines ensure consistent practice which students expect and respond
to positively. Gripping five-minute starters focus students’ attention. Follow-up
learning linked to the starter typically maintains high levels of interest.

Good retrieval practice develops student recall of knowledge and
understanding. Year 10 students in history shared their previous learning
confidently, reinforcing their understanding and improving their outcomes by
reflecting on the teacher’s excellent higher order thinking questions.

Students are challenged appropriately to meet their needs. Teachers treat
student misunderstanding or mistakes in lessons as opportunities to help them
improve. As one student explained quoting from Yoda, these are not negative
but ‘the greatest teacher!’.

Most work seen in books reflects the school’s marking policy. In most subjects,
teachers’ purple pen marking and feedback followed up with DIRT sessions in
lessons have a high impact on improving achievement. In the best examples,
marking makes explicit what students need to do to improve and student
responses not only show they complete the improvement activities but reflect
on what they have learned from them.

Attendance rates have been historically high in Key Stage 3 and Key Stage 4.
For other than a period near the Christmas break, attendance continues to
improve towards the level it was prior to the start of the Pandemic. With the
imminent appointments being made to support sixth form developments,
leaders have set a priority to improve attendance in Key Stage 5.

Students achieve very well at Claremont. Outcomes are high. The three-year
profile for all headline measures has been significantly above national
averages. Boys’ achievement is higher than the average for boys and girls
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nationally. Girls achieve even higher than boys at the school. Leaders are not
complacent but focussing carefully on reducing the gender gap.

3.2 Quality of Provision and Outcomes - Even better if...

...leaders ensured all staff provided marking and feedback that consistently
matched the quality of the best.
...leaders improved attendance and reduced persistent absence in the 6™ form.

4.1 Quality of Provision and Outcomes for disadvantaged pupils and
pupils with additional needs - What went well

e Claremont is a highly inclusive school as highlighted by the Inclusion Quality
Mark status it has achieved and its accreditation as a Centre of Excellence for
Inclusion.

e The leadership of provision for disadvantaged (DA) pupils and those with
additional needs is excellent. Student tracking is thorough and detailed. The
Inclusions Board - involving the Inclusions Champion, SENCO, EAL
coordinator, pastoral staff and the Welfare Officer - meet fortnightly to monitor
progress.

e The Learning Support Department ensures high impact provision for learners
with additional needs. Regular information about students with more complex
needs is provided in individual Learner Passports for class teachers. These
carefully set out how students should be helped, including where they should
sit in class and ways of encouraging anxious students to participate.

e Identified students are supported with interventions, interviews and mentoring.
A team of specially trained teaching assistants provide support for students in
or outside the classroom groups. Those who are struggling with reading, for
example, are helped individually, participate in a paired reading programme or
have support through small group tuition from a literacy teacher.

e Feedback for DA students or those who have additional needs is prioritised.
Their work is marked first and followed up with focussed discussions in DIRT
sessions to ensure they have understood written advice.

e DA and students with additional needs show very good attitudes to learning.
They behave well in class and work collaboratively in group work. In Year 11
Business, for example, a disadvantaged student showed exceptional progress
which she credited to teacher support in demonstrating how to revise and
answer the questions.

e Disadvantaged students and those with special educational needs achieve very
well. The school has significantly narrowed the gap between disadvantaged
and non-disadvantaged students in recent years.
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4.2 Quality of Provision and Outcomes for disadvantaged pupils and
pupils with additional needs - Even better if...

No areas were identified during this review.

5. Area of Excellence

The Co-Curriculum

Accredited

5.1 Why has this area been identified as a strength? What actions has
the school taken to establish expertise in this area?

From September 2021 the school has successfully created a formal, structured and
accurately monitored Co-Curricular programme of activities and clubs that provides
enriching opportunities for students to flourish beyond lessons. Deliberately named ‘Co-
Curricular’, the programme emphasises Claremont's commitment to equipping students
with life skills and enrichment activities as an integral, rather than additional or ‘extra’,
aspect of school life.

The programme is expertly and enthusiastically led by a member of the leadership team
showing the high-profile Claremont gives to it. Promoted with the tagline ‘Take Part, Get
Involved, Try Something New’, the programme offers clubs, activities and societies
across a wide range of subjects and interests to the whole school community from Year
7 to the Sixth Form. Many are linked to curriculum areas to enable students to develop
new skills and reinforce others while having fun in learning outside lessons. Staff
members who volunteer to use their talents to provide the Co-Curricular gain experience
in leading initiatives in the process.

A Co-Curricular guidebook (timetable) is created on a termly basis and is shared with all
staff, students, parents/carers and governors as well as being displayed on the Co-
Curricular notice board so that students can check on activities daily. Some activities,
such as the Women’s group and the Key Stage 3 literacy group, are also led by 6th
Formers and Year 11s. These demonstrate Claremont’s commitment to the development
of student leadership skills.

There is a whole school push on attendance and engagement in the Co-Curricular,
including through assemblies, pastoral year group leaders, form teachers and heads of
college. All clubs and activities are formally registered using Evolve, enabling accurate
engagement data to be collected and rigorously analysed. To support this, whole staff
training on the use of Evolve has been provided.
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Moving forward, the school has a clear strategic approach to keep the programme fresh.
Ten new clubs were added in Jan 2023 and provision is expanding by encouraging all
departments to offer activities or clubs. Over the next three years, itis planned that each
department will offer one annual ‘big event’ in which students can choose to engage.
Claremont’s staff recruitment process now includes an interview question about
willingness to offer a Co-Curricular activity if appointed at the school.

Evolve data is expected to show a year-on-year increase in the number of students
engaging in the Co-Curricular programme. Evaluation of the impact of student
participation on their levels of confidence and resilience will continue. Case study
evidence will reinforce the strong profile of achievements made by students at
Claremont.

5.2 What evidence is there of the impact on pupils’ outcomes?

Evolve data shows that engagement in activities is high. Including Duke of Edinburgh
award participation, close to 80% of students took part in the Co-Curricular programme
between January and July 2022. 70% have already participated in term one of 2022/23.
Some Year 7 and 10 students have comparatively high engagement rates of 63%. The
Co-Curricular guidebook is routinely used by pastoral leads at multi-agency meetings to
offer extra enrichment opportunities to the most vulnerable students. Consequently, data
demonstrates that Co-Curricular attendance among disadvantaged and SEND students
is at least equal to other students.

Case study testimony from staff who lead sessions, students and their parents indicate
that the impact of the Co-Curricular is very positive. In feedback collected systematically,
parents have shared, ‘we have seen her confidence and self-esteem grow and grow’; ‘I
know he thoroughly enjoys them and has grown so much in confidence as a result’; and,
‘The clubs provide a sense of community as they allow different years to interact and get
advice from one another’. During the review, an excellent example of one of the Co-
Curricular activities was brought to life when a talented and enthusiastic cast of fifty Year
7 and Year 12 students gave a confident, enthusiastic and humour filled rehearsal of
sections of the school production of The Addams Family - soon to be performed to sell-
out audiences. Behind the scenes, a similar team of students prepared the lighting, sets,
marketing and box office sales.

5.3 What is the name, job title and email address of the staff lead in
this area?

Name: Alex Lipman
Title: Acting Senior Director
Email: Alex.lipman@claremont-high.org.uk
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5. Area of Excellence
CPD/Coaching and Professional Development at our school and across the Hub

Accredited

5.1 Why has this area been identified as a strength? What actions has
the school taken to establish expertise in this area?

The submission of this provision as an area of excellence was highlighted as the only
Even Better If related to leadership at all levels at the last Challenge Partner review visit.
Claremont’s research-informed continuing professional development and coaching
provision has developed over many years with significant impact on keeping teachers’
knowledge up to date, improving pedagogy and growing leaders of the future. The
provision grew and spread across more than one school with the establishment of the
Chrysalis Multi Academy Trust. Many schools across the Challenge Partner hub now
benefit from it.

A clear management structure is in place to support the on-going development and
impact of this provision. Within the school, a Teaching and Learning team drives
improvements in pedagogy. The Challenge Partner hub is chaired by the executive
headteacher of the MAT. The hub manager is a member of Claremont’s senior
leadership team.

At Claremont, a systematic approach is taken to identifying staff potential and talent, to
provide CPD that ensures staff are developed well, and to enable teachers to gain
leadership experience. Robust quality assurance ensures CPD sessions are tailored to
meet staff needs. Departments at Claremont provide case studies of proven impact in
their area following CPD sessions. This is sustained through departments sharing
successes and good examples regularly through the Teaching and Learning Team.
Monday period 6 weekly CPD sessions allow senior leaders to tailor the programme to
suit the needs of the school and departments to focus on their chosen areas for
development. Examples of this are intervention sessions run for students, training on
Literacy/Reading which is a current focus for the school, and sharing best practice in
marking and feedback.

Trust level coaching ensures future leaders are developed across both schools in the
MAT. Supporting schools across the hub, the Ambition Institute Level training and Olevi
Coaching at Claremont is now well-established to develop the personalised training and
coaching programmes that support leaders at all levels.

5.2 What evidence is there of the impact on pupils’ outcomes?

Guskey’s five critical levels are applied in evaluating the impact of professional
development. These include the impact of CPD on student outcomes. Evidence shows
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that progress 8 was significantly above the national average and in the highest 20% in
2019, 2018 and 2017.

The constant focus on the disadvantaged and SEND students ensures provision is
personalised. For example, strategies to support targeted individuals are discussed and
shared at a staff forum. Data shows that there is no gap in the performance between
disadvantaged and non-disadvantaged students.

Staff retention rates are well above averages, helping to secure high quality teaching
and learning that enhances overall provision and benefits students. Staff recommended
for the Associate programme gain from a mentor/ILM Level 7 coach to develop their
leadership. 86% of those who have patrticipated in the programme have subsequently
secured a permanent position in a leadership role at the school. Supporting the school’s
retention strategy, of those recommended for National Professional Qualification roles,
90% have stayed on at CHSA beyond three years. 97% of Early Career Teachers (ECT)
have remained at the school beyond three years having followed the bespoke in-house
training for ECTs provided weekly for year 1 and fortnightly for year 2. Two ECTs
secured leadership roles in the school. All staff can access expertise through tailored
‘drop-ins’ in order to enhance the quality of provision for SEND pupils in their lessons.

5.3 What is the name, job title and email address of the staff lead in
this area?

Name: Leigh Beauchamp/Alice Toft
Title: Assistant Headteacher/Deputy Headteacher
Email: Leigh.Beauchamp@claremont-high.org.uk

Following the QA Review

The review report is primarily for the school's internal use to support the school's
continuing improvement. However, we encourage you to share the main findings
with your hub/hub manager so that they can support your hub’s activity planning.
Challenge Partners will also collate and analyse report content to create an
aggregate picture of what is going on across the sector each year.

For further support following your QA Review, schools can access the School
Support Directory; the Challenge Partners online tool that enables schools to
connect with other schools in your hub and across the national network of schools.

Schools can also attend Sharing Leading Practice (SLP) events where schools
showcase excellent and/or innovative practice. Sharing Leading Practice events
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allow school leaders with specific improvement needs to visit a school or attend an
online webinar hosted by a school, with outstanding provision in that area.

Both the School Support Directory and the Shared Leading Practice events can be
accessed via the Challenge Partners website. (https://www.challengepartners.org/)

Finally, following the QA Review, schools may find it useful to refer to research such
as the EEF toolkit to help inform their approach to tackling the EBIs identified in the

report (https://educationendowmentfoundation.org.uk/education-evidence/teaching-
learning-toolkit)
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